Results of Individual Reading Assessment (Running Records to determine Rigby Instructional Level – with comprehension)
____________ Elementary School 2006-2007, Grade 3

Assessor:  Caryn Kenworthy

	Name
	Notes
	Rigby Instructional Level
	Instructional Focus
	Comments

	Michelle 
	ESL level 3.  Mother speaks German, Spanish, & English.  Father speaks Spanish & English.  Michelle used to speak all German but has been “forgetting” it.  Michelle has 2 younger (?) siblings, plus mother is expecting twins in Jan.  Father is deployed.
	17 due to comprehension
	· Self-monitoring, using multiple strategies (MSV) simultaneously (Cross-checking:  Does it make sense? Does it sound right? Does it look right?)

· Comprehension – particularly with inferences

· Vocabulary

· Re-telling (beginning, middle, end)

· Vocab for questions:  the 5 W’s and How

· Observing ending punctuation

· Using context blues

· Some phonics

NOTE:  It is hard for her to ask herself, “Does it make sense?” if she doesn’t have the vocabulary. (ESL issues?)
	· Decodes at a much higher level than she comprehends.

· Able to re-tell story with details but comprehension is very literal.  i.e. Why did the police car have its lights flashing?  Because there was an accident.  (NOT:  To warn other drivers/cars about the accident.)  How do you think the tow truck will get the van back onto its wheels?  With a rope.  (NOT:  By using a rope to pull the van up.)

· When reading, does not cross-check with MSV.  Might use a meaning cue for one word (not looking at visual cues), and then use visual cue for the next word (not considering meaning cue).  End result is that the 2 words together don’t make sense.  i.e.  “There has been” is read as “There are being”.  

· Primarily depends on visual cues without cross-checking meaning and structure (Does this make sense?  Does this sound right?)

· Not listening for structural cues:  Does this sound right?  Possibly due to ESL.  

· Some errors may be due to not knowing vocabulary (or not having it be one of her “sight words”), and trying to replace a word she doesn’t know with a word she does know (again, possible ESL influence?).  Read “lights” as “lines” and “could” as “cold.”

· Language might affect some comprehension.  i.e. When asked “How…,” Michelle answered the question “where?”.

· Occasional letter reversals in reading and writing.  Reading:  Read “two” for “tow.”  Writing:  Wrote “gril” for “girl.”

· While Michelle is able to decode a level 18 and 20 easily, her comprehension was not acceptable – due primarily to not knowing some of the main vocabulary in the level 18 story:  canoe, shed, ropes, vacation.  I explained what a canoe was early in the story.  She referred to ducks as “birds.”  Germans say “holiday” instead of “vacation.”  She did not understand the question, “Where were the canoes kept?”  Or, maybe she did but was never clear on where the canoes were because she didn’t know the word “shed.”  Her answer was “under the other boat.”  Easily decoded the level 20 story but missed 3 of the 5 comprehension questions.

· Prompted her to re-tell the level 18 story from the beginning, but she began in the middle of the story.  The sequence of events was correct.  Had to prompt her to give the ending of the story.

· Interesting note in her re-telling:  She added to the story that the girl “grabbed her very tightly on the arm.”

· Able to answer literal questions but not inference questions.

	Maidel 
	ESL Spanish Level 3 (Parents do not want her in ESL this year).  Her parents speak Spanish at home and she understands them.  However, she speaks English to them.  So she hears and understands Spanish in the home, but speaks English.  Her older brother speaks English.  
	17 depending on content.  (Her decoding of level 16 is “easy” but comp was unsatisfactory.  Her decoding of level 17 was “instructional” but comp was satisfactory.  Comp seems dependent on topic, vocabulary, and ability to connect to life experiences.
	· Self-monitoring (Does this make sense?  Does this sound right?) – cross-checking MSV  (NOTE:  Difficult to ask herself if it makes sense if she’s not familiar with the vocabulary.)
· Vocabulary

· Comprehension

· Re-telling

· Questions that begin with “Why…?”
	· Typical of ESL:
· Not reading for structural cues (i.e. “a moving van were going” (did not correct once to make it “sound right.”)

· Replaced words she doesn’t know with words she does know (i.e. “the trash truck” rather than the “tow truck,” and “the fixers” for the mechanics/garage, and “passing” for “parked.”

· Maidel was very confused by the word “accident” and kept trying to say something like “hydid” for it.  She was clearly not using visual cues, and I suspect she was trying to come up with a word that made sense to her – I wondered if she was thinking of a Spanish word.
· Generally, Maidel looked at the first letter and thought of a word she knows that starts with that letter and that she thinks makes sense.

· Decoding at level 16 was easy for Maidel, but she missed the point of the story – that the mouse wanted to help the lion because the lion has let the mouse go.  She thought the mouse wanted to help the lion get free from the net because the mouse was afraid that the lion was going to eat him.  When I suggested that the mouse would be safer (that the lion wouldn’t be able to eat the mouse) if the mouse left the lion in the net, Maidel became more confused.  When re-telling the story, she started in the middle.

· Maidel’s re-telling of the level 17 story was clear, sequential, and included a beginning, middle, and end.  She included details from the story.  She substituted some of her own words for the vocabulary words she didn’t  know, but did not lose the meaning of the story.  Her answers demonstrated good comprehension by including details.  i.e. Why did the police car have its lights flashing?  “For the people to know there’s a police car there and there’s an accident.”  How do you think the tow truck will get the van back onto its wheels? “Harry tied rope around car and pushed slowly and then got the car onto its wheels.” (she said “pushed” instead of “pulled”).  I thought it was interesting that she said Bob drove carefully because “it was raining hard and he was afraid Harry (the truck) would slip and fall and turn over like the other car.”
· Maidel does think about opinion questions.  In the story, Great Lion and Tiny Mouse, when asked why she thought some men were waiting to catch the lion, she said “maybe because they thought that Lion was dangerous and that it might hurt some people.”  It was interesting that she didn’t see the hunters as the “bad guys” and the Lion as the “innocent victim.”

	Dominique 
	Reading Recovery graduate.  Being considered for LI.
	18 (maybe 19) – primarily due to comprehension
	· Phonics +++
· Re-telling

· Self-monitoring (Does it make sense?)

· Comprehension

· Fluency
	· Dominique tries to read for meaning but comprehension can be low even when errors don’t seem to affect meaning.

· Dominique tries to read for meaning, and usually pauses when she can’t come up with a word that makes sense and matches her visual cues.  She looks first at her visual cues and also wants the word to “sound right” (structural cues).  Most of her self-corrects come from realizing the word doesn’t make sense, and then she considers her meaning cues (context).  She will often use MSV together and then her errors don’t affect meaning too much.  (Though her answers to some questions after reading the story show that her overall comprehension is low.) 
· Dominique did figure out the meaning of “canoe” and “”shed” when reading the rest of the story silently.  (though she did say the “2 little girls wanted to go swimming in the canoes.”)
· When re-telling the level 18 story, she missed the beginning, but all other events were in the correct sequence.  
· Regarding the level 20 book (of which the first 2 pages were read out loud), Dominique’s listening comprehension was very low (and very literal).  4 of the 5 questions could be answered from the 2 pages that were read aloud to her, and she missed 2 of them (one was literal, and one was inference).  When she read  aloud, she had 7 errors in the first paragraph.  While she was coming up with real words (not nonsense words) that she thought would make sense, the end result was far from the meaning of the passage.  
· Dominique does use context clues, sight vocabulary, and observes ending punctuation.  Reading at an appropriate rate (fluency) and with expression are areas to work on.
· Some interesting spelling for the word “enough”:  hnuf, and uinf

· Other spelling:  “brunt” for “burned” and “chir” for “chair”

· Dominique was able to decode a level 22 at an instructional level, but her comprehension was unsatisfactory (even for a literal question)

	Alissa
	
	22
	· Self-monitoring: Cross-checking MSV (Does this make sense? Does this sound right?  Does this look right?)
· Fluency

· Observing punctuation

· Phonics (looking at vowels in addition to consonants)

· Thinking about what she reads (inferences), comprehension

· Expression
	· Sometimes Alissa uses visual cues without checking meaning, and sometimes she uses context (meaning) cues without checking visual.  She does not use structural cues as often.

· Comprehension is difficult when requires making an inference, and sometimes with literal questions (when answer is right in the text)

	Timothy 
	Older brother Timo is in 5th grade and LI.  Mother does not want to assist with reading at home.  Mother is German, Father is Samoan.  
	16 or 17 due to phonics.  Level 18 was “hard” because of errors relating to visual miscues (phonics)
	· Phonics +++++
· Self-monitoring and cross-checking MSV (does that make sense?  Does that sound right?)
	· Level 18 is too difficult.  Inaccuracies in the re-telling, did not understand meaning of “canoe.”  Skipped beginning in re-telling.  

· Depends on visual cues, but some letter reversals (of ( for, from ( for, sacks ( skates)

· Does not self-correct using visual cues.

· Fluency, expression, and attention to punctuation are lacking.

· Possibly had better comprehension when reading to himself than when reading out loud.  (When retelling the story, the events which occurred in the latter half of the story – which he had read silently to himself – were sequential and correct.)  Though, he still didn’t know the meaning of “canoe” after reading the whole story.  He could not answer “Where were the canoes kept?” because he didn’t know what canoe meant.  When I said it was a boat, he said “in the shed.”  When asked what it was like in the boat shed, he said “dark.”  When prompted for more, he said that was it.
· He referred to the “scratching noise” as the “scary noise”

· Overall, comprehension at level 18 unacceptable – probably affected by the number of errors in reading.

· Try level 16 or 17.

	Elizabeth 
	Told me a LOT about her family before we got started.  If I got it all straight, she has 3 older siblings in the States.  Her older sister in Kentucky has 2 children and her husband won’t give them any money.  Her older brother in Colorado (?) is married and expecting their first child.  Her 15 year old brother went out with some friends in Missouri and never came back.  They haven’t seen him since, but would like him to come live with them in Germany.  Her dad is deployed.  It appears that she has very poor dental hygiene.
	16 (?) Elizabeth’s instructional level is tricky because she’s not consistent..  For example:  level 20:  90.5% accuracy but unacceptable comprehension.  Level 18:  only 86% accuracy and unacceptable comprehension.  Level 17:  90.1% accuracy and unacceptable comprehension.
Level 16:  97.6% accuracy and acceptable comprehension – although she added a few events to the story.  Note that her accuracy rate was higher at level 20 than at level 18.  Most of her errors are due to a lack of effort to use any reading strategy, and many of the questions she misses are due to her not thinking about what she reads.  In other words, I think she is capable of a much higher reading level if she makes the effort.  
	· Self-monitoring:  Does it look right?  Does it sound right?  Does it make sense?
· Slowing down and thinking about what she reads.

· Fluency, observation of punctuation

· Re-telling
· Phonics

· Cadence (not accenting sporadic words in a sentence)
	· Elizabeth reads fast and confidently (using finger for tracking).  She doesn’t take her time or think about what she is reading.  She doesn’t try to sound out words or use strategies with unknown words.  She is comfortable with making up a nonsense word and continuing on, or coming up with a word that starts with the same letter even though it doesn’t make sense in the sentence.  Or, with making up whatever phrase she finds interesting and makes her smile or laugh.  Examples (actual word in parentheses):  
· stan (still), 

· candos (canoes), 

· slipped (sped), 
· slowly (suddenly), 
· ground (garden), 
· with (they), 
· pull out (put on), 
· joppy (disappointed), 
· You go shade of use a.… (You go ahead of us and…), 
· It will dark and it smells of a drop of wet socks.  (It was dark and it smelled of old ropes and wet sacks.) – she laughed at her version.  
· Har (heard),  
· counter (corner), 
· busted (busy), 
· “Let’s the two truck come past.”  Hurry! Stop!  In a safety place.  (“Let the tow truck come past.”  Harry stopped in a safe place.),  

· up put (He put) – did she read up” by skipping “He” and then reversing the first two letters of “put”?
· I don’t think I got her “best effort” because she doesn’t seem to see reading as a priority.  She was very unfocused.  She does enjoy the pictures and frequently stops reading to comment on the pictures.  She also enjoys reading dialogue and does so with great expression.  Tends to read over-loudly.

· Sometimes Elizabeth reads the first word of a sentence more loudly than the rest of the sentence, and with a dramatic pause after ward before continuing on – almost like she is treating the first word of the sentence as an exclamation. Examples:

· Soon! they came to the main road.

· Lights!  from a police car were flashing.

· Cars! had pulled up and were…

· When re-telling, sequence of events is usually correct but adds to the story.  Uses the picture clues a great deal and elaborates on them.  In the story Great Lion and Tiny Mouse (level 16), she said the mouse crawled up the lion’s arm looking for food, that the lion wanted to eat the mouse, etc.  Those events are inaccurate.  She also referred to the mouse in the 2nd half of the story as a “rat.”

· Elizabeth frequently skips whole pages without noticing.  Also, when she is asked to read to the end of the story, she considers that to the end of the page she is on.

· Her re-telling of Harry the Tow Truck (level 17) was simply this:  There was an accident.  They drove over there to help them.  At the end pulled them up with the truck.  Harry truck.  When prompted with the question, “How did Harry the Truck pull the van up?”  Her answer was, “By a tree.”  

· Regarding The Vacation Surprise (level 18), which she said she reading in 2nd grade, she did not follow punctuation at all.  Her fluency was quite low, but her expression was quite high.  One of the literal questions, “What happened when Meg started to pull one of the canoes?”, was answered by “it wouldn’t come out.”  While the answer fit the question, she made it up.  It wasn’t part of the story.  The girls heard a scratching noise when Meg tried to pull one of the canoes.
· For The Skating Twins (level 20), Elizabeth also made up answers to the questions.  Her answers fit the questions, but were not part of the story.

	Jordan 
	Mom is deployed.  Lives with stepdad, and reads with him every night.  He seems proud of the fact that his stepdad has him in TWO library clubs.  He has a younger brother who is 3.  He says that his grandma (mom’s mom) died on his birthday in September and they went to her funeral in Georgia.  He was wearing the outfit (including tie) that he wore to the funeral.  His stepdad read a book with him about funerals, and is now reading a book with him about Iraq.
	22 (NOTE:  was a DRA level 12 at the end of grade 2).  With the level 22, he made 8 errors but only 2 affected meaning.  (7 errors would have made level 22 “easy” instead of “instructional.”)
	· Re-telling (sequence of events)
· Thinking about what he reads.

· Looking back in the story to find details
	· Reads with fluency and expression (seems comfortable reading).  
· Does not always pronounce the ending of a word but I think that’s a language issue.

· Is not concerned about structural cues.  Sometimes he skips a word or changes the verb (by not pronouncing the ending) so it doesn’t “sound right” but he still gets the meaning.

· Phonics seems good.

· He observes punctuation.

· He does use his finger for tracking.

· Jordan did read for me at a level 15, 16, 19, and 20, and he had almost no miscues at those levels.  None affected meaning.  Most affected structure (skipped a word or didn’t pronounce an ending). Most errors were not related to phonics.
· With the level 19 book, Tom and the Sack, Jordan’s re-telling did have some events out of order.  He wanted to remember the word “wheat” and said “It’s something to make bread but I can’t remember what it is… it’s hurting my head.”  He finally said “straw” but knew it wasn’t exactly right and was distraught about that.  I asked him if there was a lesson in the book and he said, “ If someone tells you not to open it, don’t open it.  Follow the rules.”

· Sometimes needed a prompt to expand on an answer.

· Very motivated.

	Trevor 
	Has a 4-year old sister in pre-school.  Dad is deployed.  Lives with mom and sister.
	22 – Easy (only 6 errors and acceptable comprehension).  But level18 had unacceptable comprehension.  Might depend on his paying attention and thinking about what he reads.
	· Fluency, attention to punctuation
· Thinking about what he reads.

· Making sure he understands the questions.

· Inferences

· Details

· Re-telling (beginning, events)
	· Good expression, but some trouble with fluency and attention to punctuation.

· Didn’t like there being a nonsense word in the text.

· Uses finger for tracking.  Reads fast when to himself.

· Pretty good with phonics.  Able to decode:  slimy, monitor, filling, Miss Mackle (2 out of 4 times).  He missed:  grinned (grined), slithers (sliders), Sidney (side-ny).  Seemed at ease with phonics.

· Sometimes needed a prompt to elaborate on an answer.
· At level 18, he had very easy decoding.  Only missed 3 words and 2 were for due to skipping a line.  He was able to re-tell the story in sequence, though he missed the very beginning and added one event (or rather, elaborated on one event).  When asked what happened when Meg started to pull one of the canoes, he said her hands got dusty.  He also included that in his re-telling.  That was not part of the story.  When asked what it was like under the boat shed, he said it was old.  When prompted for more, he said that was it.  However, his re-telling was very coherent and included many details in sequential order.  He could clearly decode at a much higher level, so I took him up to a level 22 chapter book and that was almost an “easy” level for him also – needed only one prompt with his answers to the questions.

· I asked him afterward if he makes a picture in his mind of what he is reading, and he responded affirmatively.  He said that he had pictured the ant city with cars, but once he saw the picture in the book (a couple pages later) he realized there were no cars.

	James 
	James has moved between Virginia, Tennessee, and Ohio in the last couple years.  He has 5 siblings, 4 of whom live here in Germany with him and his stepdad.  (mom is deployed).  3 siblings are in the middle school, and 1 is in preschool.  One sibling is in Ohio.  He said he read a Harry Potter book yesterday, which I found suspect since his DRA at the end of grade 2 was a level 18.
	24 – could be “easy” (only 3 errors and none affected meaning) if he had checked the book for 2 of the comprehension questions rather than guessing.  When he checked the book, he found the answers easily – even though one of them was an inference question and he needed to find 2 clues in the text in order to answer it
	· Slowing down, thinking about what he reads
· Re-telling

· Recalling details

· Inference questions

· Written response
	· Decoding is very easy for James.  His errors do not affect meaning (cross-checks MSV).  He could decode at a higher level (i.e. 4th grade) and has the potential of understanding it if he slows down and pays attention.  When asked a question about what he has read, his immediate response is to guess.  However, when he looks back at the text he is able to find the answers – including those that require inferences.  For example, one question was:  How many years ago did the Quimby family add a room to their house?  When prompted to look in the book, James came up with the answer.  I asked him if it told him the answer in the book, and he said no.  I agreed and said the book only gave him 2 clues, and did he know what those clues were.  He easily verbalized what the two clues were:  First, Ramona had been in first grade when they added a room.  Second, she was now in 2nd grade.  When he was searching the text for a specific answer, he skims VERY FAST with his finger and finds the details/clues easily.  (I suggested to him afterward that he always find out if he can look back in the book to answer a question.  And if he can’t, then to read more slowly so that he’ll remember the details/clues and not have to guess.)
· James uses context clues, sight vocabulary, reads with expression, observes punctuation, cross-checks MSV, and is comfortable with phonics.

· At level 22, James only had 1 error – and it made sense.  The words which students most often struggle with in the text include:  slithers, Miss Mackle, filling, slimy, grinned, Sidney.”  James had no trouble with those.  He read with good fluency, expression, and attention to punctuation.  He tracked with the eraser of his pencil, and he did not read completely silently.  All comprehension questions were answered easily, though he could have expanded on a few of them.

· When writing answers to questions, James uses capital letters to begin words randomly, and does not always use ending punctuation.

· At level 20, James only had 1 error and it did not affect meaning.  Required prompting for elaboration on one comprehension question.

	Celene 
	ESL – German level 1.
	16 easy (95+% accuracy, comprehension acceptable).  NOTE:  Celene’s level depends on the vocabulary.  As her knowledge of the English language increases, her level will increase quickly because her ability to decode is very high.
	· Context clues, picture clues
· Written response

· Vocabulary
	· Depends on visual cues.  
· Reads with fluency and expression, but sometimes without meaning.  

· In a level 13 story, she didn’t know the meaning of garden, shed, and under, so she couldn’t point to the shed in the picture when the text said that foxes lived “under the garden shed.”  She understood the meaning of the story and her retelling was acceptable with the correct sequence of events.

· Pronounces every part of the word – often “-ed” at end of verb is pronounced as separate syllable.

· Answered both inference and opinion questions.

· Recommend trying a level 18 – depends on the vocabulary.

NOTE:  Celene was also able to easily read a level 24.  She only missed refrigerator, supper, treats, and favorite.  However, she had very little comprehension of what she read.  Beforehand, she and I talked about how reading in English was very easy for her, but understanding the words was more difficult.  She agreed.  I had suggested that we try an experiment to see how well she’d do at reading more difficult words even though she wouldn’t understand them.  She was eager to try that, and so I gave her a chapter book (Ramona and Her Father, Rigby level 24), and she read easily…though not understanding what she was reading due to unfamiliar vocabulary.  Afterward, I pointed out the 4 words that she missed.  Then I gave her a sentence for each one that would provide stronger context clues as to what the word might be.  For example:  When I am thirsty, I open up the _____________ and take out some milk.  She didn’t know the word in English.  So I asked, “Did I open up the oven?”  She said no.  “Did I open up the desk?”  She laughed and said no.  When I said, “Did I open up the refrigerator?”, she said yes.  So she recognized the word after I said it, but didn’t know it well enough to come up with it on her own.  I told her that as she becomes more familiar with English words, and how English sounds, she will be better able to understand what she is reading.  I explained that right now, she is depending mostly on looking at the letters and knowing the sounds that they make.  But as she gets to know more English words, and become more used to how English sounds, she’ll start to have more clues that help her with reading.  She’ll be able to ask herself, “Does it sound right?”  Does it make sense?”  Right now she is just asking herself, “Does it look right?”  I showed her two words that have “ed” on the end:  planned and printed.  With one word we just add a “d” sound on the end, and with the other word we make the “ed” a separate sound.  I said that English can be confusing because not every word follows the same rules, but as she gets used to hearing English, she will be better able to know what “sounds right.”  
Celene is very intelligent, and I’m not sure that these reading groups will be useful to her.  The other students in the groups are working on decoding and/or comprehension.  Celene’s need is almost exclusively vocabulary.  Her knowledge of phonics is excellent, and her comprehension is also excellent if she is familiar with the vocabulary.  

	Tzybyl 
	ESL Tagalog level 2
	13 (NOTE:  had better comprehension at level 13 than she did at level 11.  Level depends on vocabulary, content, and her ability to connect to her life experiences)
	· Fluency
· Expression

· Vocabulary

· Self-monitoring with MSV  (NOTE:  asking “Does this sound right?” will come as familiarity with language improves.)

· Phonics (Tzybyl depends primarily on visual cues, but she has some trouble with phonics which causes most of her errors)  As she becomes more familiar with vocabulary (what makes sense) and language (what sounds right), those cuing systems will aid the visual.
	· Tracks words with finger.
· Depends mostly on visual cues.  Does not self-monitor (Does this make sense?  Does this sound right?)  Does not self-correct for meaning.

· Does attend to punctuation.

· Fluency and expression are areas to work on.

· When asked, “Why do you think the father fox went out at night to get chicken?”, Tzybyl answered: “Because they eating dinner at night.”  (connecting to her own experience?)

· Her re-telling was very literal and basic.  Sequence of events okay.  Some difficulty with language.

· When reading Level 11, Tzybyl did not read for structure, but she self-corrected for structure.  She does not always read for meaning.  Language interfered with comprehension.  Decoding level much higher than comprehension level.

· When asked “How do you think the children usually go to school?”, Tzybyl answered “to learn.”  She misunderstood “How?” to mean “Why?”

· Examples of comprehension affected by language at level 11 (Late for School):

· Nick didn’t say they were late for soccer, but rather that he didn’t want to be late for school because he had soccer that day at school.

· Mom didn’t say she was late for work, only that she had to leave for work.

· The car engine was not out of gas or broken.  It was just “cold.”

· Example of visual miscue:  

· Text:  The fox jumped up at the door, but it stayed shut.

· Read:  The fox jumped up at the door, but it started shate.

· Note regarding above example:  Tzybyl looked at the beginning and ending of both of those words.  If she does not know the vocabulary “stayed shut,” it will not help her to ask herself “Does that make sense?”  As her vocabulary increases, she will be better able to cross-check MSV and make fewer errors.  She needs increased vocabulary in order for context clues to be helpful.

	Alec
	
	18-20 (due to phonics).  Note:  Alec just barely made the cut-off for level 20 being his instructional level.  Despite making 15 errors (most of which were due to phonics), he only missed 1 out of 5 comprehension questions, and that was an opinion or inference question.  Level 18 might be a more appropriate level to use as Alec’s instructional level.
	· Phonics

· Context clues

· Expression

· Observing punctuation

· Reading at an appropriate rate, fluency

· Self-monitoring 

· Taking risks

· Re-telling without prompting

· Paying attention to details

· Strategies for what to do with an unknown word (MSV):  Asking himself:

· Does it make sense?

· Does it sound right?

· Does it look right?


	· Alec is not reading too much for meaning.  He depends primarily on visual cues but does not have a good grasp of phonics rules to help him decode words successfully without any other cuing systems to assist him.  He tends to look at the first three letters and no further.  Examples (actual text in parentheses):

· Whether (whenever)

· Tom (Tomatoes)

· Ban (Bananas)

· Can (Can’t)

· Become (because)
· Was (wasn’t)

· Soff (sofa)

· Jacks (jackets)

· Can (canoes)

· Alec needed some prompting to expand on a few of his answers.  One interesting answer was to the question:  “Why is it important that Mama sit in a beautiful soft armchair?”  Alec’s answer was:  “So she doesn’t have to sit sideways anymore.  She can sit straight.”
· Needs a lot of prompting when re-telling the story and when answering comprehension questions.

· When re-telling the level 18 story, The Vacation Surprise, Alec told the first 2 events out of sequence.  After that, he gave the correct sequence of events with prompting. (i.e. Then what happened?  Why? What else?)

	Sven 
	
	20 – due to phonics
	· Phonics +++

· Self-monitoring (cross-checking MSV: Does it make sense?  Does it sound right?  Does it look right?)

· Inference and opinion questions

· Re-telling
	· Most of Sven’s errors are from visual miscues (phonics), and his self-corrections are when he considers meaning and structure.  
· Reads with expression (loved saying, “A wonderful, beautiful, fat, soft armchair”)
· Observes punctuation

· Cross-checks MSV to allow for self-corrections

	Alexis 
	
	26 (99% accuracy, comprehension okay)
	· Do not recommend literacy coach services at this time
	· Very comfortable with reading.

· Good expression and rate.

· Does not always ask herself “Does this make sense?”  

· Could improve on her self-monitoring and self-correcting.

· Reading at a 4th grade level (“easy”) with comprehension.

· Did not know the meaning of the word “cooperate”

· She was not familiar with the rules of soccer but she understood the non-fiction piece she read titled The Game of Soccer.

	Valentina 
	
	22-24:  Level 22 is “easy.”  Try level 24 for her instructional level?
	· Fluency
· Expression

· Self-monitoring and self-corrections:  Asking herself “Does that make sense?””

· Do not recommend literacy coach services this year.  
	· Although she didn’t know the word “monitor,” Valentina was able to answer all 5 comprehension questions satisfactorily.  She reads quietly.  Her fluency and attention to punctuation are okay but there is room for improvement.

	C.J. 
	
	20 ?? (Only 3 errors at level 20 with good comprehension, but 20 errors at level 22 with unacceptable comprehension.  Does C.J.’s level depend on being able to make connections to his own life experiences?  Or on picture cues?  The level 20 had colorful pictures on each page (and larger print), while the level 22 was a chapter book.  
One week later, tried a level 21.  20 errors gave him 90.1% accuracy (borderline instructional level), but the errors were such that his comprehension was not acceptable.  In his re-telling, he missed the beginning and some details.  He missed 2 of the 5 comprehension questions.
	· Phonics

· Attention to punctuation

· Expression

· Self-monitoring:  Cross-checking MSV:  Does it make sense?  Does it sound right?  Does it look right?

· Tapping background knowledge prior to reading, making connections to the topic prior to reading.
	· At level 20, primary cuing systems are meaning and structure, and then self-corrects for visual.
· C.J. connected to the level 20 story, The Skating Twins, because he has gone rollerblading with his dad, and he also had to help his dad with that.

· C.J.’s re-telling of The Skating Twins was in sequence.  However, he did add (or elaborate) on several events.  At the beginning, he said that Sarah and Nick were racing.  That was his own interpretation.  It did not say that in the story.  Near the end, he said that dad fell down when rollerblading, and that the dad had to keep an eye on them so they wouldn’t get lost.  Neither of those events/comments were included in the story.  (In his re-telling, he elaborated at length on the last part of the story when the dad was skating with the two kids.)

· C.J. gave an interesting answer to the question, “Why do you think there was a sign that said – No skating in this park?”  Instead of the obvious answer (to protect the flowers), he said, “Maybe because they didn’t want to clean up the park, or it was already clean and they didn’t  want it messed up, or maybe someone was about to come and clean up the park.”

· With the level 22 story, C.J. wasn’t getting the meaning enough to use as his primary cuing system, and so he had to depend more on the visual, but his phonics skills weren’t strong enough to help him be successful on their own.  The more words he missed, the less he got the meaning, and the more he depended on the visual, etc.  He really depends on context clues (meaning cues) to help him determine the word.  If he is missing the meaning of the text, and he has to depend solely on decoding (phonics), then the number of errors increases dramatically.  Examples (actual word in parentheses):
· When (then)

· Rumbled (rubbed)

· Head (hands)

· Cylinder, senator (slithers)

· Sylamide (slimy)

· Rubber (horrible)

· Agreed (arrived)

· Free (face)

· With (his)

· Motel (monitor)

· Mou-tel (monitor)

· Interated (interested)

· Filt (filling)

· It is interesting that C.J. was able to read the level 20 book so much easier than he was able to read the level 21 and level 22 books.  The level 21 was also a book with colorful pictures and larger print than the level 22 chapter book, but his miscues still affected his comprehension significantly.  For two of the comprehension questions (level 21), his answers reflected his own ideas rather than what was actually in the text.  Examples (C.J.’s responses in italics):

· Why did the wind think that he was stronger than the sun?  He thought the wind was better than the sun.  Why?  Because clouds are more cushiony and the sun is more hot and hard.
· What do you think the sun meant when he said, “As you can see, I am much stronger than you!”?  Probably it was summer and he was going to the swimming pool so he got too hot and took his coat off.

· Background knowledge and connection to life experiences seems to currently be the key to C.J.’s reading level.

	Carson 
	
	
	· 
	· 

	Bradley 
	Had a bad cold throughout the reading assessment, and was very congested – could have been part of the reason he sounded so monotone on Oct. 5.  Very different results on Oct. 5 vs. Oct. 12, and variables include how he was feeling physically on the two different days, different topics, and different key vocabulary words.  With the level 18 story, he did not know the word “canoe” and that was a key word to the story.  Despite that, he was able to demonstrate satisfactory comprehension of the story.
	22 (Oct. 12) – with borderline acceptable comprehension (95.3% accuracy, but missed 1.5 out of 5 comprehension questions)

Oct. 5:  18  Level 18 was read with 96.3% accuracy.  The re-telling was in sequence but missed the very beginning.  3 of the 4 comprehension questions answered satisfactorily.
	· Oct. 12:

· Observation of punctuation, expression

· Re-telling (beginning, events, ending)

· Comprehension questions – particularly higher-level thinking questions i.e. inferences

· Written response to literature.  Sentence fluency, Conventions in writing (use of capital letters, spelling)

· Moving away from picture books and into chapter books
· Thoughts from Oct. 5:  

· Self-monitoring: Cross-checking with MSV (Does it make sense? Does it sound right? Does it look right?) 

· Expression

· Fluency
	· Level 22:  With one exception, none of Bradley’s errors affected meaning.  He generally self-monitored by cross-checking with MSV.  His knowledge of phonics is fairly good and he’d self-correct for meaning/grammatical structure when it didn’t make sense or sound right.  He was better at expression and observation of punctuation at a lower reading level (a book that had larger print and colorful pictures).  (Therefore, I don’t know if it was the easier reading level, the larger print, and/or the colorful pictures that helped him to be more expressive in his reading and more attentive to punctuation – or if his cold was a factor as the two levels were read on two different days.)  Reading to himself in this level 22 chapter book (Horrible Harry) was done somewhat slowly.

· Bradley was able to decode these words which are usually the most challenging:  grinned, slithers, Miss Mackle, Sidney, silver filling, rubbed.  He missed:  crawls.
· Comprehension at level 22:  Bradley’s comprehension was very basic and literal.  He got the main idea but missed many of the details.  He did not recognize the title of Harry’s job to be “Ant Monitor” and he never ascertained the meaning of “monitor” from the context.  Even though the book only mentioned 2 people who didn’t like the ants, and a picture in the book showed everyone smiling but one, Bradley answered the question “Did everyone feel the same way about the ants as Harry did?” with:  “anley herry LiKed them ant no BuDy eLse DiD.”  (Only Harry liked the ants.  Nobody else did. OR:  Only Harry liked them and nobody else did.)

· Level 22 is not appropriate for Bradley to read independently due to difficulty with comprehension, but I believe it could be used at an instructional level with guided questioning and modeling.

· Level 20:  Bradley demonstrated good attention to punctuation – even quotation marks, and read the dialogue in quotes with different expression than the narration.  96.5% accuracy.  Comprehension questions all okay.  Re-telling clear, sequential, including most important details.  Beginning and Ending could be stronger.  None of his miscues affected meaning.  Examples – with actual text in parentheses:

· There comes Dad. (Here comes Dad)

· I don’t mean to run over… (I didn’t mean to run over)

· You could skate there. (You can skate there)

· to the big wide path…  (to a big wide park)
· Level 18 (read on Oct. 5 – very bad cold):  

· Very monotone

· Only 5 miscues and 3 of them were the word “canoe.”  Depended mainly on visual cues, and didn’t notice if an incorrect word wasn’t making sense (i.e. “behind the green canoe” was read as:  “behind the grass can-ooh” with the accent on “can”).  Another example:  “smelled of old ropes” read as “smelled of old rops.”  Did not cross-check for meaning or structure clues.  Didn’t ask himself:  Does that make sense?  Does that sound right?

· Interesting response to a comprehension question:  “What was it like under the boat shed?”  Dark.  “Anything else?”  Scary.  “What makes you think it was scary?”  Frightened.  (He gave one-word answers, the last of which didn’t really answer the question.)

· Bradley rose to the challenge of the level 22 chapter book, and showed the ability to cross-check with MSV so that his errors would at least make sense, sound right, and look right.  While the errors that he made with the level 18 book did not make sense or sound right, he was definitely not feeling well that day, and without the vocabulary word “canoe,” he was missing a great deal of the context clues.  
· I would recommend Bradley’s instructional level to be a Rigby 22, and his independent level to be a 20 (Lexile Blue).  I am unsure how much his successful use of reading strategies is affected by his interest level in the topic, and by key vocabulary words.

	Ja’Mariya 
	Lives with mom, grandma, and little brother who goes to the CDC.  Dad is deployed.  Mom is “something like a nurse” and works in Wurzburg and is going back to school (according to Ja’Mariya).  She spends most of her time with her grandma.

Ja’Mariya says that she prefers to read out loud because she likes others to hear her read, and it is easier for her to take Reading Counts tests because she can remember hearing what she said out loud.
	24 for comprehension
Ja’Mariya says that she is level “green” Lexile and that it is a little hard for her to understand but easy to read.  This matches my own conclusions.  Decoding is very easy for her and even a level 24 is read with greater than 98% accuracy (only 1 error affected meaning).  However, her comprehension of the level 24 text (even for literal questions) was unacceptable.  Comprehension at level 22 was fine.  Level 22 was “easy” for her and so a good “independent level,” but level 24 was too hard for her to understand on her own – even though she could read the words easily.  


	· Fluency
· Expression

· Tapping background knowledge prior to reading,  making connections to the topic prior to reading, going over vocabulary words prior to reading

· Exposure to lots of different types of literature (genres, formats, fiction and non-fiction)

· Modeling how to “think about what I’m reading”

· Strategies for answering questions – searching the text, context clues

· Inferences
	· Ja’Mariya has good reading strategies and a level 24 (34 DRA) is “easy” for her. She used context clues, observed punctuation, self-corrected, cross-checked with MSV, applied her knowledge of phonics, etc.  Her fluency was a bit hesitant or choppy but fairly good.  However, her comprehension – even for literal RT (“right there”) questions was unacceptable.  She was allowed to go back and check the text for her answers, and she did do that, but she did not find the correct answers.  Examples (with Ja’Mariya’s responses in italics):
· In what month does this story take place?  Christmas because Ramona is talking about presents for christmas.  (The text stated that the month was specifically September.)

· Ramona’s mother’s payday was used for what family purpose?  for a treat and gift for christmas. (text:  Her mother’s payday from her part-time job in a doctor’s office meant they could make payments on the bedroom the Quimbys had added to their house when Ramona was in first grade.)

· The level 22 book was read at almost 100% accuracy.  The format was a friendly letter written from a girl named Lee to her parents after having spent the afternoon learning to fly a kite with her Uncle Ken at the beach.  The letter included some of the technical aspects involved in flying a kite (non-fiction).  Ja’Mariya was able to answer the comprehension questions adequately, and her re-telling had a good beginning which explained that this was a letter written from a child to his mother.  She included the most important details in sequential order, and then had a good ending which referred back to the letter coming to an end.  Ja’Mariya missed a couple of the finer details, such as Lee being a girl rather than a boy, and the letter being to both the mom and dad rather than to just the mom.  She also could have been more detailed or clear in the way she expressed her sentences. i.e. “…And his Uncle showed him some things and asked him if he wanted to try.”  If Ja’Mariya had replaced “things” with “tricks with the kite,” her sentence would have been clearer and more inclusive of details.  Lastly, her opening sentence (her beginning) was not accurate about the timing of the letter.  She said, “He had wrote his mother a letter and after that him and his Uncle Ken went to the beach to fly a kite.”  After she had finished her re-telling, I asked her when Lee wrote the letter, and she said “right after they came from the beach.”  So she had the comprehension, but wasn’t conveying it accurately in her spoken responses.  
· Why was Ja’Mariya able to comprehend the level 22 so much more easily than the level 24 book, while reading both of them with almost 100% accuracy?  Variables include: the topic, fiction vs. non-fiction, the format (story vs. friendly letter), background knowledge and connection to life experiences, size of print, different days.

· Ja’Mariya is able to decode at a much higher level than she is consistently able to comprehend.  Her level of comprehension is not necessarily correlated to the percent accuracy she has with reading.  There seems to be other factors that affect her comprehension, and this makes it difficult to determine her independent Lexile level.  For now, “blue” might be the better level for the purpose of her independent comprehension.

	Meickel 
	The very first thing Meickel said to me was that he didn’t take his pill and he is ADHD.  As there was quite a bounce to his step going down the hallway, and he was talking non-stop, I realized it was a possibility.  He also seemed very unfocused and fidgety during the reading assessment.  He later said that he had taken his pill.  He also said that he has a sister Haley who is in grade 2, that his dad just got back from being in the States where he was using bungee-jumps (which I assume was airborne training, meaning he is in the CAV and not deployed this year), and that he is level “blue” for Lexile, and that he likes to read dictionaries and Goosebumps.
	20-22:  Meickel’s accuracy was close to 100% for both level 20 and 22, but his comprehension of the level 22 was not acceptable.  Additional variables between the two levels, other than the difficulty level of words, include:  colorful pictures and larger print vs. chapter book with fewer pictures and smaller print.
For his independent level, Meickel is a Rigby level 20 (DRA 22 or Lexile Blue).  This is for the purpose of comprehension.
For his instructional level, Meickel can read at a much higher level but would need a lot of guided questions and modeling to help with comprehension.
	· Observing punctuation
· Expression

· Comprehension 

· Inferences

· “Thinking about” what he reads

· Written responses to literature – complete sentences

· Strategies for answering questions about the text

· Visualizing what he is reading (making a picture in his mind)

· Text-to-Self connections
	· Level 22 (chapter book) is very easy for Meickel to decode.  He self-monitors by cross-checking with MSV, and self-corrects if the word he said doesn’t sound right, look right, or make sense.  His 2 errors had no effect on the meaning (i.e. person’s name).  One area to work on is observation of punctuation.  Comprehension, even for literal RT (“right there”) questions is another area to work on.  
· One of the questions asked him what he thought some of the responsibilities of an ant monitor might be.  We talked about what responsibilities mean, and I asked him if he had any jobs at home and what he had to do for that job.  (i.e. taking out the trash or recycling).  The story had mentioned one specific thing that Harry did as the ant monitor – taking the ants to the refrigerator so that they’d fall asleep.  Meickel had no suggestions for what an ant monitor might do.  

· Another question asked if everyone felt the same way about the ants as Harry did.  Meickel said yes they did.  However, the story described at least three instances in which two characters screamed, groaned, or ran away from the ants.
· Level 20:  In the re-telling of the level 20 book (colorful pictures, larger print), Meickel remembered a great number of details including exact dialogue, but he missed a few key details that were needed to connect one event to the next in a way that would make sense.  For example, he gave this sequence of events: the dad didn’t want to go skating, that he didn’t know how to skate, and that he stopped by a tree.  What he skipped is that the kids had talked him into giving it a try, and that he had rented skates and begun skating BEFORE he stopped by a tree to take a break. So more accurately, the dad was hesitant to skate because he hadn’t skated in a long time, the kids talked him into renting a pair and giving it a try, the dad was skating with them, and then the dad stopped by a tree.  He also never identified who “they” were – didn’t mention the names of the two kids in the story.
· Meickel is a very successful reader (close to 100% accuracy) and uses a variety of reading strategies simultaneously (cross-checking MSV to make sure it makes sense, sounds right, and looks right).  His knowledge of phonics is strong.  He reads at an appropriate rate when reading out loud, though he could work on being more observant of punctuation and expression.  His level of comprehension is not correlated to his percent accuracy with reading the words.  Variables include:  books with larger print and colorful pictures vs. chapter books with smaller print and fewer pictures, topic, interest level, background knowledge, connection to life experiences (text to self), and possibly the difference between reading out loud vs. reading to himself.  With the level 22 book, the first two pages were read out loud, and the rest was read to himself.  The questions he missed were from the pages that he read to himself.  Meickel stated that he prefers reading to himself, and that he prefers chapter books.  However, reading out loud might help him to be more focused on what he is reading (just a theory), and he does spend a lot of time looking at the colorful pictures in the non-chapter book.

	Robert 
	Robert, his mom, and his two younger siblings are moving to Missouri where his mom’s parents live.  He said that his dad is in Iraq and his parents just got divorced.  
	20 (“easy” for decoding, “instructional” for comprehension)
	· Re-telling
· Comprehension

· Inference Questions

· Fluency
	· The text/vocabulary of the level 22 chapter book was too hard for Robert to follow the meaning, and so he wasn’t able to use context clues as an additional cueing system.  Without that, his knowledge of phonics wasn’t sufficient for him to be successful with decoding.  He depends on using multiple strategies together (MSV), and depending on phonics alone isn’t enough for him.  

· At level 20, Robert read with 96.5% accuracy which would make this level “easy” for him, however his comprehension was not quite adequate to allow this level to be his “independent level.”  He self-corrected numerous times, and that might have interrupted the flow of events in his mind to the point that re-telling was made more difficult.

· At level 20, Robert was able to follow the sequence of events and make sense of what he was reading.  He demonstrated the ability to self-monitor by cross-checking MSV.  
· If he read for meaning and structure cues, then he self-corrected for visual cues. (i.e. Nick lost his balance was read first as:  Nick lost the balance and then self-corrected.)  
· If he read for visual cues, then he sometimes self-corrected for meaning and structure.  (i.e. …down the path on his skates was read first as: …down the path no his skates and then self-corrected.

· Generally, if his miscue was visual but it sounded right (used both visual and structural cues), then he didn’t self-correct. (i.e. He sped off down the path… was read as: He splint off down the path.)  
· If he only used visual cues (didn’t sound right and didn’t make sense), then he was more likely to self-correct.  (i.e. As he raced along, he looked back to see… was read first as:  As he raced along, the looked back to see…  and then self-corrected.)
· If he used all 3 cueing systems (MSV) and it looked right, sounded right, and made sense to him, then he didn’t self-correct. (i.e. fell into Mrs. Miller’s garden read as: fell into Mrs. Miller’s ground.  Also, Mrs. Miller read as Miss Miller.)

· At level 20, Robert’s re-telling included main idea and details, and a beginning/middle/end, but he added the ending – saying they “raced all the way home.”  Also, while the first comprehension question was answered with an answer that made sense, he missed the part about Nick turning around to see where his sister was.  Q:  Why did Nick lose his balance and fall into Mrs. Miller’s garden?  A”  He was going too fast. According to the text, it was because he turned around to see where his sister was.  However, the text had also said they were racing, and so it did make sense to say he was going too fast.

· Therefore, I would recommend level 20 be Robert’s instructional level for work on re-telling, comprehension, and inference questions (higher level thinking).

	Aaron
	Entered Schweinfurt ES with a speech-and-language IEP.  Karen Cox tested him and he is within “average” range so IEP discontinued.  After conferring with Karen, and exchanging the data/information we have both gathered from our separate testing, and both of us being left with the feeling that we might be missing something, Karen is recommending (in her report) further testing, specifically of Aaron’s auditory processing (which falls under the category of a learning disability).
	21 
	· Phonics
· Observation of punctuation

· Fluency, reading at appropriate rate

· Expression

· Self-monitoring (cross-checking MSV: Does it make sense?  Does it sound right?  Does it look right?)

· Written response to literature (complete sentences, details, answering the question asked)

· Comprehension

· Strategies for answering questions (looking back in the text, finding clues for making inferences)
	· Level 21:  Aaron reads and speaks very fast. Many of his words sound mumbled, meaning that he doesn’t pronounce all the sounds of each word distinctly.  It is hard to know if it is a decoding issue or a speech issue, and if he knows the meaning when he reads silently better than out loud.  It is hard to know which reading strategies he is using when I’m not sure what word he’s thinking in his head vs. what he is saying out loud.  Comprehension is good.  Example:  He stopped walking and took off his cloak. Aaron read as:  He hopped walking and…  I wasn’t sure if I was hearing him the same way he was hearing himself.
· When Aaron doesn’t know a word, sometimes he says a nonsense word in its place but doesn’t even pause.  He keeps right on going just as fast, as though it had both sounded right and made sense to him, even though it was a nonsense word. 

· When I asked him what classroom job Harry got assigned, he told me the classroom number that Harry was in.

· Level 20 was read with 95.4% accuracy, and his comprehension was adequate though required prompting for elaboration.  This is probably his independent level.  (DRA 22, Lexile Blue).  At this level, he seemed to be reading more for visual cues than for meaning cues.  He was okay with reading nonsense words without pausing.  i.e. reading “bargain” as “bajin.”  Interestingly enough, he read the word “velvet” correctly and then looked to me for affirmation of that.  When I said it was correct, he repeated the sentence but this time read the word as “favorite.”  The sentence (referring to the armchair that they were going to buy) was:  We will get one covered in velvet with roses all over it.  
· Q: “Why is it important that Mama sit in a beautiful soft armchair?”, Aaron’s answer:  “so she can sleep.”  I suggested that she could sleep in her bed, and Aaron said, “Sometimes your back hurts when you lie down so you’re more comfortable in a soft armchair.”

· Q:  How did the girl make money?  Aaron’s answer:  She did jobes Prompt for more, and Aaron adds that she helps her mother cut onions and clean tables and wash dishes.  Prompted for where, and Aaron added:  at a restaurant.  The text does not say that the girl cleans tables and washes dishes, but that she washes the salts and peppers, and fills the ketchups.  (By the way, this was a listening comprehension question because the answer was in the first two pages that I read out loud.)

· Q:  Why did they have to buy a new chair?  Aaron’s answer:  They were brunt.  (reversal of u and r)

· Level 22 (chapter book) was read with 89.5% accuracy.  Normally this text is read out loud (2 pages) and then to oneself (7 pages).  I tried letting Aaron read all 9 pages out loud, and then all 9 pages to himself, but there was no change in his comprehension.  I asked him if he finds it easier to understand what he reads when he reads out loud vs. to himself, and he said it is easier when he reads to himself.  But I don’t think I was successful at assessing that.  
· One question asked:  What do you think are some of the responsibilities of an ant monitor?  We discussed what the word “responsibilities” means, and his answer was clearly: “a servant.”  Then he added, “Watch the ants, how they do.”  Later, when asked again, he said, “observe.”  I wonder if “a servant” is somehow connected to “observe.”  

· There was a huge difference in Aaron’s comprehension of the Level 21 book vs. the Level 22 book.  The increase in word difficulty does not seem like it would increase sufficiently from a Level 21 to a Level 22 to account for the significant difference in his comprehension.  While the Level 21 book did have larger print, and was a short story, it did not have colorful pictures.  It actually only had one simple black-and-white picture, so the Level 22 chapter book had more pictures.  Both stories were fictional.  Perhaps the difference was simply the different vocabulary in each of the two stories.
· I am not sure what to recommend for instructional and independent levels for Aaron, because his comprehension of the Level 21 vs. Level 22 was so different.  And his listening comprehension of a Level 20 was not strong… required some discussion, prompting, guiding, etc.  I would say that Level 20 could be an independent level for him, but that it would depend on the story – and on variables that I haven’t been able to determine.  

	Maliek 
	Brother of T.J. Hall.  Has siblings in grades 1, 4, 5.  Father deployed.  The last 2 substitute teachers for Mr. Caplener are very concerned about Maliek.  One thinks he should be in 2nd grade.  They report that he doesn’t do any homework nor bring anything in from home.  One sub sent home a list of 9 items of “missing work” for Maliek, along with new worksheets for all of those items, but didn’t get any response.  The other sub provided an example of Maliek’s writing and it is definitely of concern.
	13 (NOTE:  Maliek’s accuracy rate was the same for level 13, 19, and 20 – all within the instructional range.  However, his accuracy rate for level 18 was  only 82%.  His comprehension and ability to re-tell the story was difficult for him at all levels read.  It is important for Maliek to be exposed to vocabulary words and background knowledge prior to reading the story.  
	· Pronoun inferences
· Re-telling (beginning, middle, end)

· Speaking/writing complete sentences with a clear subject.

· Vocabulary

· Pre-reading:  introducing vocabulary words, tapping background knowledge, making connection to topic

· Self-monitoring (Does this make sense?  Does this sound right?  Does this look right?) and Self-correcting

· Story Mapping (problem, events, solution)

· Sentence Fluency – both in speaking and writing.  Focus on what “sounds right.”
	· Maliek’s DRA level (independent) for Spring ’06 (end of grade 2) was 24.  Therefore I started him at a level 22 (Rigby) to see if this would be his instructional level at the beginning of grade 3.
· Level 22:  85.7% accuracy.  No self-corrects.  The text/vocab was too hard for Maliek to follow the meaning and be able t use context clues as an additional cueing system.  Without that, his knowledge of phonics wasn’t sufficient for him to be successful with decoding.  For the most part, he looked more at the first letter of each word as well as other consonants in the word rather than at the vowels.  Examples (actual text in parentheses):

· Slothers (slithers)

· Crie-py (creepy)

· Slomy (slimy)

· Mickle (Mackle)

· Side-n (Sidney)

· Level 20:   94.5% accuracy.  Of Maliek’s 8 errors, 3 did not affect meaning.  Without those 3 errors (all relating to a person’s name), the decoding of this level text would be in the “easy” range for Maliek.  2 of his errors were due to reading too fast (missed a word and mispronounced “said”).  Almost all of his errors still made sense (plus either sounded right OR looked right).  In answering the questions, however, he thought more about what made sense to him than what the text actually said.  Examples:
· Why did Nick lost his balance and fall into Mrs. Miller’s garden?  Maliek’s response:  Because he doesn’t know how to skate right.  (Text says:  He was looking behind him to see where his sister was.)

· Why do you think there was a sign that said – “No skating in this park”?  Maliek’s response:  Maybe little children play on it.  (Picture clues show that the park is filled with flower gardens.)

· Maliek’s re-telling of the level 20 story was sequential, but 1) he did not introduce any of the characters, 2) some of his events were inaccurate, based on his own opinion, or missing, and 3) his ending was inaccurate.  i.e. The third place that the twins tried skating was at the beach.  Maliek identified this as the “line place” (line comes from “in-line” skating, and the beach is the first place where the term “in-line” had been used).  Regarding skating at the beach, Maliek said, “a grown-up said this is only if dads come.”  That did not occur in the story.  He then added, “This is a better place to hang out than the streets and the park.”  This was his opinion, though it is supported by events in the story.  He doesn’t refer at all to the dad renting skates and skating with the twins.  For his ending, he said, “The last part they wanted to go home.”  That also was not mentioned in the story, though it would be an appropriate ending if it had been.  
· Level 19:  94.6% accuracy.  Maliek tried to read for meaning, and his miscues were (mostly) real words that he either thought made sense, or that began with the same letter.  His reading was somewhat choppy and not consistently attentive to punctuation.  He used his finger to help track words.  He did self-correct twice.  For the most part, Maliek seems more interested in visual and meaning cues than in structural cues.  (i.e. He’ll skip words which won’t “sound right,” but if it doesn’t affect his meaning then he keeps on going.)
· Level 19: Re-telling:  Maliek’s re-telling of the level 19 story, Tom and the Sack, was sequential but the 1) the beginning was incorrect, 2) some of the events were missing, incorrect, elaborated on by his own opinion, and 3) the ending was incomplete.  He also did not use his pronouns correctly.  He consistently referred to the “woman with hens” as he.  Also, he frequently did not provide any clues as to who the various pronouns in his sentences were referring to.  Examples:

· Maliek’s Beginning:  “When he got home, his mother said, “Go get some food,” and he said, “Yes.”  Maliek did not identify “he” as “Tom.”  Also, Tom was already home at the beginning of the story.

· Events:  Maliek skipped the first event in which Tom found some bees and put them in his sack.  In the subsequent events, when Tom approached first a woman with hens and then a man with goats, he did not ask to exchange work for a hen or for a goat.  He only asked if there was work for him to do, and each of those characters only promised him eggs and wheat as payment for doing the work.  The only reason they gave him a hen and a goat is because they had not respected Tom’s wish that they avoid looking in his sack.  Maliek’s re-telling of the events, then, was not accurate.  He said, “Then he went and saw a woman with hens.  “If you give me some hens I’ll go stack the eggs.”  Then he (and here is where Maliek meant “she” – the woman) said, “I will open the sack.”  Then the bees came out and she got scared.  Then he (again, Maliek means “she” here) gave him a hen.  Then he went to a farmer and asked him if he can gave a goat.  Then he went to get a some hay for him.  When he came back he got the goat.  (skipped the part about the farmer looking inside his sack).  
· Maliek’s Ending:  Then he went home and his mother was happy.  (did not connect this to having the goat which would provide them with milk and cheese.)

· Level 18:  Only 82% accuracy rate.  Maliek attempted to come up with words which made sense, sounded right, and looked right (MSV), but the text/vocab was too difficult for him to be able to follow the storyline and use meaning cues effectively (Having it “sound right” is the least important cueing system to Maliek).  Examples (actual text in parentheses):
· You go already use and put them out from under the boat.  Shode… (You go ahead of us and pull them out from under the boat shed.)  (Notice how he ended the sentence between “boat” and “shed.”)
· Meg put her hands when on the candles and started to pull it.  (Meg put her hand on one of the canoes and started to pull it.)
· The girls stayed where quiet sat still. (The girls stayed very quiet and still.)

· The entire level 18 story revolves around the girls going to get the canoes from under the boat shed.  Since Maliek never succeeded in figuring out the word “canoe” or “shed,” he never had the correct context of the story.  It might be that those words are not part of his vocabulary.  When asked, “Where were the canoes kept?”, he replied, “Inside of the canoe.”

· Level 13 (The Fox and Chicken-to-go):  93.5% accuracy.   Unlike the other levels, at this level Maliek seemed to be considering structural cues more so than meaning cues, but with visual cues still his primary cueing system.  Examples (actual text in parentheses):

· One night he wanted down the road to find a chicken to eat.  (One night he went down the road to find a chicken to eat.)

· He wooded around and around the chicken house, looked for a way in.  (He walked around and around the chicken house, looking for a way in.)

· The fox stop-ted and looked.  (The fox stopped and looked.)

· Also, in a similar way that he had re-told a different story, Maliek seemed to use “he” and “she interchangeably – both in reading and speaking.

· As in the level 18 story, Maliek was not familiar with the word “shed” and so could not explain that the foxes lived under the shed.  He said they lived in a bush, in a garden.  When asked:  “Why do you think the father fox went out at night to get the chickens?”, Maliek’s response was:  So he could get food and his babies and mother and father.  (NOTE:  Maliek used the word “and” instead of the word “for.”  Also, the end of his sentence didn’t make sense because the subject of his sentence, “he,” is the father fox.  The father fox is not getting food for his own mother and father.)
· Maliek’s re-telling of the level 13 story is sequential, and does show that he has the main idea of the story, but coherence and vocabulary are lacking.  His retelling went like this:  His mother said, “We have little babies.”  Then the fox tried to open the hen thing.  Then he grabbed on and couldn’t open.  Then he went on the road and fast cars coming.  Then he went to the chicken lot and saw the black bags and then he opened one and then got a chicken.  Then a guy was coming to pick up the trash and he was lucky that he ran all the way home.
· Maliek’s beginning didn’t clearly identify the characters and the problem.  Instead of saying “His mother,” Maliek should have said, “Mother Fox.”  The problem was that Mother Fox and Father Fox had babies but no food, and that is why Father Fox was setting out to find food.  When asked directly, “Why did the father fox go out to look for food,” Maliek answered, “So they won’t die.”  And when he was asked, “Why did the father fox try to get into the chicken house,” he answered, “So he could make them die and go feed them to the babies.”

· Maliek’s “accuracy rate” for level 13, 19, and 20 all fell within the instructional level.  Level 18 and 22 were “hard.”  Maliek does attempt to use multiple cueing systems (MSV) but inconsistently.  The visual cueing system does seem to be what he depends on the most.  Maliek’s ability to answer comprehension questions coherently, and to re-tell a story accurately is difficult for him at each of the levels testesd.  He occasionally uses the wrong word to mean something else (i.e. “and” to mean “for”), and his use of pronouns are unclear or inaccurate (i.e. uses both “he” and “she” to represent the same character within a sentence or paragraph, and without providing clues as to who the pronoun is referring to.)
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